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examinatibns, we have in our
mind the Secondary School Cerii
ficate and the Higher Secondary
Certificate examinations, which
axa-
minations in our country. Exa-
minations involve three partics—

the pupil, the teacher and _thc '
commalinily..

society or - the :
Hence, while dealing with the

effects of these examinations, we
have to take into account the

interaction between these exami- -

na'ions and all the three parties
severally. . _
* Lét us first consider the effects
of these examinations on the
pupils. The pupils are awart
that these examinations -
looked upon by the sociely a2
indicators of qualifications, oo
which their future depends. This
feeling generates tension in {her

mind. Thkey '

_ only dominate
and dicta‘e ‘their activities, but

also pirovide them with motivas

tion -for study. These examina-
tlons exert so much influence

on the pupils, that they studv

only for passing the examina

tions. To them, the best teacher

is he who reflects best the re-
quirements of these scholastic
huddles. In facr, 'the entire edu-
cational activities of the l]];':tew,'lils.
are now dictated by the ex-
ternal examiuations.

1t is. needless to men jon that,
procedure, the
examining bodies  issugz sylla-
buses which are nothing bur

he inter-

catalogues of topics. T

| pretation of :he ' syllabuses {$
| often earried out by referring 10

the past auestion papers, which
sample limited areas of
the curricula. The standard of
the classes is often
pattermed to the standard of
the «questions set in the past
years, Very often, questions
similar in nature are set year
vear, As a result, the

. forward to ditine the
minds of the papersetters. Mar-
kets are flooded viith help-books

which contain questions set in

the past years or are likely to
b= set in the future years, and

[} their answers.. Pupils are often
| found i0 be more interestsd in

iad to

‘those questions whi¢ch were s&t

more than once in the past
examinaiions. Many students
engage .private {utors, Nowa

days, thjs tendency has increas-
such  an extent as was
‘unheard of in the past. Educa-
tionists helieve  that " limited
assistance from private tu'ors,
according to ne2ds, may be het

“ful to the pupils, but too mu

dependence on pritate tutors is
injurious to them by standing

in the way of free-thinking, per

severance and self-help. Pupils
require time for themseltes to
dewnonstrate their own interest,
inventitity or creaivitv. The
uestions set In the examipa-
itons
they encout-

easy way to pass :he

examination hall, o doubt,
the nature of the questions are
such that one may ‘even pass
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'on class-room teaching.
are

think that they
will be exposed once they sib
for the examination, Thesz exa—
‘minations not

. examinations to

. year after vear are of
i such nature that
:age. many pupils to commit to
 memony without understanding,
ras an
- #xamination, They also- provide

temptation for copying in -the .th
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The . author, a formeri Chairman of the
Board of Intermediate and . Secondary BEduca-
tion, Dhaka, discusses the negative impact the

o

- existing system .of end-of-course

examination

has on the learning -and-teaching process and
consequently, on the society.- He also points -
out how the existing sole dependence on the
external examination falls short of an overall
ossessment of the pupil, This is the duthor's .
third article ory the subject. - o

the examination by copying. All
these hate their adverse effegts
Under
such circumstances, studen.s
are likely to become less at'en-
tive (o class-room-teaching. They
may think that they will be able
to learn what the teachers would
have taught them in the classes,

from their private tutors or by

consulting help-books in a con
genial homely = ‘environment.
Class-room teaching losgs its 1m
portance under such condiiiong.

As a matter of fact, for these
be really effcc:
tive, their purpose should not
be confined to the evaluation of
learning only, they should also
recach ‘the learnineg - behaviour
motivation, aspiration and- mciai
attitude of thc pupils. For the
teacher, these ‘dxaminations

tide seo es for evalua
should provi P s of teache

tion of their method: iC.
ing. For the examiuning bodics,
these examinations  should gve
clues to find out whether the
prescribed curricula conform {0
the aims of education. For the
society, these examinations. Arc
suppliers of persons, compe.cat
to undertake wvarious social res
nonsibilities. It is & pertinent
' how far these examina-

guesiion 4 _
tions are n_dftﬂﬁﬂmg all .these
urposes to-day. :
PThe effects of the -external-
examinations, as they exist to-
day, on the teachers is enor-
mous. . An -educatiomal instliu-

tion is usually raied accgrdmg
to the number and quality of
passes in the end-of.course ex
ternal examina'jons. Eten if a
teacher is committed to sound
ediicational ~ aims,. the pressulre

nations, as they exist today,
are so strong that they camou-
tlage many of the good eflects
af -the examinations.

It is needless -to mention that
the welfare " of the society is
fntimately linked with the aoffis
ciency of the examination Ssys-

tem. After all. it is the sociely-

which is the recipient of the
fruits of e¢xaminations., Surely,
the society deserves a good
reurn of what is In¥ests ol
education. It depends on examl-
nations as suppliers of intelligent
and educat persons, -capabie
of underiaking various social
welfare activities, For this rea-
son, the examinations should bhe
efMeient and trustworthy, so that
only the worthvy persons ¢an
pass through - them.

‘The external examinations,
though primarily meant for find-
fng out what the pupils have
tearned, may senve many other

useful purposes., As ‘back-wash’

t_:ﬂ’ect, these examinations can
invigorate the class-room teach
ings and cultivate those mental
endowments off the pupils
which exert strong influence on

“learning. They can energize the

learning process, which will in
turn cultivate those faculties in
the pupils .as self-help, perse¥e
rance, learning behaviour, social
habits and so on. But it 1Is a
matter to ponder, to what ex-
teni the external examinations,
as they exist today, is capable
of cultivating these mental facul

tles in the pupils,

According to the normal pro-
cedue, pupils’ - success 1In the
examninations = is rewarded by

of the . external examination® \ the granting of certificates. But

is so strong that he is compel-
led by circumstances to deviate
from his aims. : ‘
career may be jéopardized, if
his students cannot do well
the examinations. He resorts 1o

such _practices as notegi®ing.

writing-out sample answers to
typical questions skt in the
past examinations and so on.
The students, in -turn, expoct
him to be - entirely e .

tion-orienta;ed. “In such 2 situa
tion, a  teacher is likely to lose
his professional respdnsibility.
" _The external examinations have
their good effects, too. (These
dxaminations protide the stu-
den!s with a sense of compe-

tition. 'The students Enow that
they are competing with.a
.very large, number of students

and they cannot go to higll;ler
stages of learning until they
can show proficiency in the pre-
sent _-one,
provide goals "and -incentives for
em, They provide proof of
their perseverance, endurance
and quality of aspiration. But
the adverse effects of the examl
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.not ' as desired..

The examinations -

these ceriificates take recogni-
tion only of the academic as-
ects of learning. But such men-
of the pupis as
behavioyr, :enduranee,
perseverance, social  attitude,
which have thelr roots in exami
natiens, find no place in these
certificates. Cases are not rard
where a pupil is found to ex-
hibit brilliant result in the exa-
mination but his mental facul-
such as creativily,

maturity, emotional stability are
Cn 'the oher
hand, there may be a yupil who
exhibits poor result in the €xa-
minaiion but possesses such
menta! faculties as may lead
him to establish himsélf as a
very useful person in the go-
clety., Only the classdeachers
who obserte the pupils closely
over a Jlong period of time
are competent. to assess these
mentzl faculties of the pupils
effeciively.
of the certificates regarding the
future performance of the pupils
will be very much enhaneed, if
the c¢lass-teachers’  assessment
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of these non-cognitite aspects of
jearning find their place in the
certificates along with the grad
ings of the internal and exter-
nal examinations. ' .

As a matter of fact, for an |
examination to be effective, 1t
should bs so designed -as to
maximize its good effects and
minimize the Tbad effects on
education. The external examl-
nations, because of their very .
naiure, are pot effective for
etvaluation of all aspects of learn |
ing. Thev are to be supplement
ed by internal examinations. In |
the external cxaminations, the
pupils mental facujties remain

operative for a short duration

of time, whereas in the internal
examinations, their mental facut
ties remain operathe for a
long period of time. For this |
reason; the resulis of the inter-
nal examinations are inter{mked |
with tarious mental facuities of
the pupils, such as parsevennce,
endurance and so on, The ex-
ternal  examinations cannot
clasim much credit in this te-
gard. In view of this, the res- -
ponsibility of the class-teachers
is enormous. -

Some educationists are of {he
opinion that assessment foy
h mental faculiies as_ learn-
ing behaviour, social habits,
emotional maturity. must- not
find place in the certificates, s
these may. adversely affect the
carcer of some pupils. Some€
say, there should be separaie
tests to ascertain these faculties,
if needed. . _

A question is Ofien asked, to
what extent the external exami-
natlions aln: mir:]mlm respm;;i,
bie for large-scale ures
the examinations. The external
examinations may be responsi
ble for such failures to some
extent, but there are o'her rea-
sons (oo, which are not related
ta the external examinations..
It has already been said that the
external examinations  eXercisc
adverse effects on the teaching-
learning - process, which agaln-
has a tendeng to lower the
effectiveness of cdlassfoom ftea-
ching. As a result, pupils who
cannot recotver from the ineffcc-
tiveness of classroom teaching .-
by personal effort may add 1o
the nst of unsuccessful candi-
dates in -the dxaminaiions. Iv
has also been stated. that ihe
nature of the quesiions set N
the external examinations . year
after year is such that seme .
pupils are temptced to copy i |
the examination  hall or may §
depend on their memory te
pass the examinations. But they
may be baifled in their pur
pose for strict invigilation or the
guestions may not be to thelr
choice. - Such studenis {00 may
add to the list of unsuccessful |
candidates. , e

Of the reasons—not 1reated
to the effects of the eéxternal
examinations—which lead 1o
failure in the examinations, men-
tion may be made of the admis
sion of studenis to many insti-’
tutions without correctly ascer
taining their ap itude for the
courses of study, rinadequate
teaching facilities in some insti-
tutions, sitting for the examina-
tion without prepamtion, ail-
verse home entironment of some
students, not,conducive to study
and so on. ‘

- Ch= B e UL T




