YHE 1990 World. Deelarauen on
F Education for- All deﬂnes Jbasic
learning needs as comprising ‘both -
' essenial learning tools (such as litera-
¢y, oral expression, numeracy, and
A prﬂblem solving) and the basic learn- -
l'ing . content (such -as . knowledge,
skills, values and attitudes) required
“by. .human beings to be able to
survive, to develop their full tapaci-
ties to live and work in dlgmty, to-
| part:e:pate fu]]y in"development, to
simprove the quahty of their lives, to
make mfurmed decisions and to con-
‘tinue learning. Article 3 of the Dec-. .
_Jaration states that Basic education
shnuld be- prnﬂded to. all- children,
- youth*and adults and that the most
urgent priority is.to ensure access to
' and,improve the quahty of edueatmn
“for girls and women... ™
Al South -Asian euhntres are
-committed to the goals of the World
Education declaration. The, Delhi
Declaration 1990 and Colnmbu Re-
solution on Children 1992, called for
- ACCESS tO- basic education. for all and -
enrolment’ i pnmary education for
* {at’ least 80 per cent of boys and 75 per
‘cent” of girls;-.and enmplennn of
| primary education by’at Ieast’S0 per,
eent of girls as well as boys by 1995. -

S Current snuatlon

Perhaps the most slgmﬁcant fea-
ture of South Asia i In recent years is -
‘the realisation by the national gov-
' erniments that education is the key to

development efforts. This has been
translated into new  commitments
and initiatives improving the status
of the basic .education, greater
‘budget allocations, and- leglslatmn in
sOme  countnes te make primary
‘education compulsory. - T

Nevertheless this does nof change
the fact that educational data on key
{ indicators- ‘n “South Asia is mesth_.r
based on esnmates The reason is the
laek of mfnrmatmn output and in-
" consistent , uise or definitiofis’ of in- ,
dicators. Fot example, the mot com- -
monly used enrolment - indicators,
-Gross Enrolment Ratio (GER), can
be mifleading since it includes under
and over-age students, and increases
when students repeat grades. There-

-

fore a high GER can {i) mask the fact
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' that not all ehﬂdren of the. relevant
age are attending: .schools; and - (i)

reflect ‘low . quality  teaching and
learning: whlch lead tn hlgh fallure
rates. - A

The Net Enrnlment Renu (NER)
may be a more appropriaté statistic

but is not availablé for some coun- -

tries or'is reported. as .a general'
estimate.. -Literacy rates -are’ unreli-
able because .of different dei’ nitions "
and . selE-repernng B 4

Issues " and Concems

1. , Dispanties mthm countries :
National level data frequently masks
slgmﬁeant variations. within -states,
regions and. districts. -Some recent
data {83m India and Bangladesh, for
mstsnce shew that some ststes and

I |

- female.. .,

|

¥ Reeent nau::mal studies- -have

“for glrls, gender blas in school en-

vironment;. . and - few eemmumt}r
- female teaehers who could act as role
models.

. Another signfiicant reason is the
fact that’ a“'ver} large number of -

-pnm-ﬂrjr schoo! age children continue

to work andfhenee drop out of
schools. Twu thll‘d nf them are

. 3. Wéakness i Ieammg structure :
re-

vealed a dlsturbmg weakness in basic '

; literacy, numeracy and life skills of

. many chiliren who have: been. in
schools for five years.. They have
remained. passive In learning mainly *.

because the curriculum did not méet-

their needs and was not culturally
mnsenant er because tradltmnal

‘The key to‘ensuring primiary erlueatlen is to.go for devolution

and decentralisation of resources and respons:b:l:tles which

can best.be -don€ by makmg & strategu: departure from -
‘towards
approach. SAARC consultatmns of experts and development |

cohventional . pathways

“ community based

.-prnfessmnals have emphas:sed that the geals for children

1

"cannot be reached, much Jess sustained, except ina new mode

: _,,.1'--'5.- l-.-'l._-r\.r-_

of ereatlve partnershlp hetween a strnng representatwe local
government and the cemmumty The government system has .

to'be restructured at village level to respond to people’s needs. |

'A’new-dimension of support is needed, specifically for social
0rgams_ptm|_1, lp_ addition tn technical and financial support.

o, . 1

districts eneumpass a range on enrol-
.ment indictors which is as great as
that for-the country over all: Conse-

. quently, . ‘the average ean be mis- "

o

leadmg oL -

- teaching < methods  and . corporal
punishment dlseeuraged them to car-
I}' on. o .., v .

Nnn-fermal education :

Altheugh such initiatives have been

2. Underlymg eultuml fact(}rs A increasingly recognised by national

large number of primary. age stu-,
dents, partmularly girls receive little:
or ‘no school education.- There are

governmients, -their success is vari-' .

able. Some continue 1o rely heavily
-on- estemal 'funding . while others’

frequent dlscrepeneles in enrolment.. involve cﬂmmunlty workers and

throughout ‘much of -South Asia.

- Differences are slight in Sri Lanka,.

Maldives and. Bhuian; -highly vari-
sble in India and Bangladesh and .
substantial in Pakistan and Nepal.
" The underiying factors .are .prefers
ence for a boy child, relative -discn-

' mination against girls with respect to
access to health care and schooling;
domestic work and early marnagés .

- = —— — - us

members. Moreover fill time school-
ing for boys - end part-ttme non-
formal education. for girls does not
speak well for gender equality. -

Plaunmg fnr the future:

There sre four bﬂSiC afeas of con-
cern : enrolment of chidiren, quality
of education’ imparted to them, re-
tention of the children in schools and

- the -focus areas of mnevatlnn are

. programmes,

deeentrahsatmn of educatmn While%

diverse, there are consistent, themes .
in the more premlsmg develep-

ments : | _ S

* mnung to a decentfﬁhsed ser-,
vice delivery and management; !

;% recognising that there are Il'lllltl-
ple psthweys tu aeceptable uut--
-COMES; - ;

* prewdmg support and gmng'
~confidence to‘teachers and the com-,
«muanity that they can make a dlffﬂl’--r'
ence; - 2" \

% acknuwledgmg the right of chid-"
Iren -not only to "access but to a°
" relevant and healthy learmng en: -
»srlrﬂnment R v =3

* moving from ﬂne-shﬂt innova- .
‘tions to integrated and sustamable X

s % Within schooling there is.a needP
to move from exam culture 10 moni-~
toring culture based -on deviation
from traditional teaching methods -
and ‘gréater mvnlvement of ehidlren
in learning process. = L

. Weakness in monitoring and eva-
. luation coatinue to seriously- ‘com-

1 .

- promise the capacity -to tell whether |

~and to what' extent, intiatives. have

~made a difference. Much of the: |

" information on educational progress |
‘in South Asia is based on estimates., |

because of the - non-availability of
aecurate age-specific ‘population” fi--
_gures, reliance on self-reporting in”
denwng estimates of hteracy, “and i
- inflated and potentially misleading
-enrolment ratios. There is meed fur:;
conceptual frame work for education
. indicators which can help in moving *
beyond descnptmn of analysis, ex--
planation and -development ‘of
_stratgegy. Comnnection’ and linkages
among indicators need to.be more .
explicit and well Justlﬁed_ Moreover, -

' in the South Asian contéxt; priority |

must be given to disaggregated re-
poriing and mapping procedures. |
. Identifying what works ~and why?”

" documenting it and: makmg it avail- |

able for others is the, first step for |
reaehmg collective ‘goals for educa—
tion in the region.
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