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OST people have rather s
: M mistaken notion about the
meaning of literacy. In Bang.

ladesh prior to 1951, a person
who could anyhow sign  his
name was treated as literate.
It was later discovered t a
number of such people learn.
ed to sign their names by re.
peated ctice  without even
recoganising the individual sym

bols for suunds (i.e. the indi,

vidual jetters). It is obvious
that such persons -canpot be
considered as literates for they

~ have not acquired any skil] ia
Teading and ywriting, Accord.
ing to the 1961 census, Bangla
desh (the then East Pakistan)
attained a literacy figure of
21.5% of which an estimated
propottion of 3.3% could only
sign their pames presumably
recognising the shapes of indi.
vidual - jetters used. Strictly
:ﬂiakln;i’. the latter 3.3% were
10 be looked upon as ifif,
terates because they were in-
capable of reading and writing
anything beyond  their own
names. Learning to sign one's

- ting confidenca ip the mind

emp Ing it. Since the end
of 1978 'in the -Sadullahpur
thana of Rangpur District 3
vigorous mass
palgn has been undertaken by
“the local people. The first
phase of the programme comys,

ression {.e. teaching
ndividual jlliterate male

name. The initia} success in:
cne- selected area (Naldanga
Union) has created great en.
thusiasm in ali the neighbour
-Ing Unions. So
But h

e ‘without unuy.

iwhatever succesg
been ‘achieved

kly lost. But-the arrangements
_envisaged _ _
sation and methodological trai
ning do not appear to be ade
quate for the
sighature  teaching campaign
individual mode of approach
has of necessity taken re
course 1o the literate section

le pursulnﬁ the jlli.
lerate adults to the flelds
houses and Xitchens but far
the second phase this mode
of aggmch and organisation
will ala

measure inade-
quate. The efport {report dat
ed 5.1278 of Mahby Alam
Chashi Specia) Secretary Swa.

nirvar Ministry of fculture
and Foreast Gove:A'Ement of

Bangladesh) $ays that ""The
overall result was a mass up.

its value in cres .

literacy cam«

evi
nnzz '

female to writé his or her own ™

will be quic. )
in respect of organi--

'i

purpose, In the

in the process”. Let us

‘'was that a large niumber

‘What Is Li

| illitera#y. In Bangladesh about

surge and involvement of all
P
that appropriate measuns wi
be taken to keep alive this
upsurge and channelise it
toward effective acquirement
of ‘itetrey,

According to UNESCQO's defl-
nition “a person is literate
Wwho can with understanding
both read and write 5 short
slmple statement on his every
day life.” The 1951 Census of
Pakistan of which Bangladesh
was- then a part used markedly
different concept and defined
literacy as “the ability to read
any language inh clear print”
without reference to understan
ding of the text. The re'sul;
0
persons who were able to read

- the Holy Quran in Arabic with

N

prises eradication of thumbdim~ kl.ltel'ﬂcv IS &
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an
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out understunding was taken
as literates. The 1961 Census
employed for separate tabula.
tions three different definitions
(1) the ability to read
write a simple letter; (ii) the
ability to read with understan.
ding; and (iil} the akility to
reag the Quran- without under
standing. Bangiadesh in  her
1974 Cepsus defined literacy as

oyt s
g et o M el i1 -
o R o ko

“ability to read and write a
letter 1n any of the four langu.
(Bengali English Arabic

From what has been Stated
above literacy is strictly speak
ing the abillty tlt'uo read
this

the ability to
do simple calculations in arith
metc; as such an ablility s
constant:y required of an adult
In his every-day iife. In view
this we may define }iteracy
as the acquirement of abilit
to read write and count s
clently to use them in daily life
._Varous levels are discernible
in literacy skill; a¢ the bottom
end of the spectrum wa have
Complete illiteracy and at the

top-end complete literacy Three °

broad intervening levels may be
indicatted: {(a) Low level literacy
(ability to read grade I books),
() Partial literacy (ability to
read grade II books) and (c)
fairly high-level Jiteracy (ability
to read with ease any kind of
material:  level of education
equivalent to grade III)

. A superficia] mastery-of read
ing and writing skills is no
guarantee against relapse Into

n e

and

! right - but millions of
people are still unaware of that right!

i

600 of 2.9 million children en-

rolled in class I drop off be-
fore reachin class I (the
drop-out is about 40% between

class [ and class I} . All these

drop-outs graduaily relapse .

to illit on account of the
disuse of the skills learned and
ultimately swell the rank of
iliiterates in  the country.
Money energy and time spent
on them are totally lost
About two-fifths of the workd's
adult population numbering
aver 900 million people c¢an
peither read nor write. Most
of them are in Asia Africa and
Latin America. In the develop-
ing countries the illi rate
is as high as 50—80% of the
total population and in gsome
cases even higher than 8%,
There is another mistaken

‘potion about literacy particu-

larly in this part of the world.
A literate person is often con.
sidered as an educated person
agid an iliitera:; per:gn inveri.
ADly as an uneducated person.
In a number of books in Ben.

li per centage of literacy has

een -mentioned as percentage
of the educated. Bducation in.
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volves lmrnlnﬁngrncmﬂ for
gaining new wledge ideas,
skills and attitudes and liter.
acy Is not the only means to
achieve these nor does it auto.
matically carry -with it all the
attributes that go to make an
educated person. We do come
across educated illiterates -op
one hand and uneducated lite.
Fates on the other. Many illj-

IcTate peasants possess  such

expert knowledge in their own
fields and such acquired quali
ties as are not found in many
so-called educated people. Qur
holy Prophet was illiterate sq
was the Mughal emperor Ak.
bar the great; but both  of
them were highly cultured and
not uneducated personalities of

world history. But these are
exceptional «cases. It iz of
course to be concedéd that to
become educated in the true
sense of the term and to per.
form an eflective rple in . the
modern . soclety literacy 1§ a
must, |

FUNCTIONAL LITERACY

During the past decade the
concept of functional ljter
steadily gatned ground
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ters of Education on the eradi
cation of -illiteracy meeting in
Tehran in 1965 defined func.
tional litexacy as ‘educational

:E: wnl‘::u:n:lh Y tmmﬂw k of
e I ar
a development undertaking.”
UNESCO publication entitled
"Functiona’  Literscy” (1970)
states tha* Functlonal Lite
racy work should be taken to
mean any literacy operation

concelved as g component of

economic and social
ment projects.” This {s  what
s commonly known as the
concepl of work-oriented lite-
racy; it involves integration of
the varied aspects of literacy
Instruction with specific occtt
bPational needs.
do not quite with
this rather narrow definition.
According to me functionat lite
racy is literacy put to use—any
use not nccessarily associated
with :ﬁlcultumi industrial or
professional work. Fortunatel
today literacy finds ready ut
ity in the environment in
reading newspapers and pos-
ters in reading simple books
In reading and writing letters
and in keeping daily accounts.
Li::hking Htcrgcy lessons n:llljé
with occupational needs ri
from the very beginning
though a very laudable idea
13 not at all easy to achieve in

develop.

t

. action cambined with sociage |

1

practice. It would require prox

duc

of a great vhriety
primers

charts and suitab!

graded reading materials str
" tly differentiated according to .

the nature of the environment
and to the specific economic
objectives of the groups con:
cerned. What is more it would
fequire highly trained and pro.
fessionally competent: instruc.
tors to use these materials
eflectively. I have grave doubts
whether we in Bangladash can
meet to an appreciable extent
these two prerequisites.

We may consider any com-

- prehensive literacy programme

in two consecutive phases one

phase growing into the other °
COmprises a .

The fitst phase
series of wellgraded lessons
alming at cnabling the lear-
ners to read and write simple
isage: second phase,
which is the application-phase
will use the skill gained in the
preceding phase to go th
graded
k View to absorbing new know
ledge and acquiring new tech.
niques directly relevant ta the
learners’ needs and interests.
The first phase requires care.
fully written  well-illustrated
primers while the second
phase involves production of
follow.up literature
for neoliterates on various to-
pics. We ccan and we should
very effectively link the second
phase with economic and so.
claj development profjects and
the occupationa] nee

e groups.

reading materials with
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